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Mölndal, Sweden

This method guide is the result of a three year project Let the Children Change the World,
started in September 2015. Now we sit here, in the fall of 2018 and are writing down the three
years of hard work and dedication to make this method guide. When we originally started this,
we had no idea how the finish result would look like. Here we sit now, with so much more
knowledge and understanding about the grounds of discrimination, human rights and equality,
then we ever expected.

We want this method guide to be a guide for teachers and other people who work with
children in their everyday life, to find inspiration and tools to develop their own practice
towards the human rights, equality and to prevent discrimination.

To make this method guide even possible we do have some special thanks to
- The Estonian delegation, the Italian delegation, the Polish delegation, the Norwegian
delegation: For participating, and working hard with the project and developing the content
and our project!
- Bosgårdens pedagogiska enhet, our preschools in Mölndal, Sweden and the Swedish
delegation: For the hard work together at the preschools with the children, all the time the
project needed and for the dedication to make this project number one!

We hope you find the method guide inspiring!

Hanna Pfotenhauer and Rebecca Bergdahl
Coordinators of the Erasmus+ project Let the Children Change the World and preschool
teachers at Bosgårdens pedagogiska enhet, Mölndal, Sweden
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1. Background
Erasmus + Let the children change the world was a three-year project that was initiated by the
city of Mölndal and Bosgården pedagogiska enhet. It was a transnational European project
and
comprised of preschools from Estonia, Italy, Norway, Poland and Sweden. Together the
preschools worked to develop the education and educational environments based on the
grounds of discrimination, human rights and equal worth of everyone.
Discrimination is a violation of law and human rights in all of our countries and is a criminal
act. Still the violation takes place almost daily, regardless if it depends on the society
members or on structural problems. The number of assaults, based on all the grounds of
discrimination, is high in most European countries. Some of them hold no statistics on so
called “hate crimes”, while others present statistics on one or several motives. By hate crime
we mean that a person is victimized because of their real or perceived ethnic background,
race, skin color or nationality, religious belief, sexual orientation or transgender identity or
expression, or for being perceived as representing such a group of people. Although there
might be disagreements concerning what should be included in the term hate crime, there is
an international consensus that these types of incidents are a result of lack of respect for
human rights and peoples equal value.
Hate crimes mainly occur in the context of the victims’ everyday life. The most common
violation location is in a public place, such as in streets, in town squares or in parks. Peoples
own homes and workplaces are also common, as is the internet.
In Sweden alone during 2013 the number of police reports with an identified hate crime
motive was estimated to 5508 (Brottsförebyggande rådet). Hate crimes with xenophobic/racist
motives made up the largest proportion, 73 percent, followed by hate crimes motivated by
sexual orientation 11 percent. This means that many of our children might witness this type of
crimes either in homes or in public places. Maybe the children even can become victims, and
maybe some of them are at risk of growing into offenders themselves. According to the
discriminating laws of all the countries participating the schools and preschools are obliged to
work preventive to eliminate discrimination.
The purpose of the project was to create a developed method guide with information on how
to best work on the grounds of discrimination in preschool. The method guide will help staff
in preschools to create and change the educational environments in the preschools so that it
promotes every individuals human rights regardless of ethnic background, race, skin color or
nationality, religious belief, sexual orientation, gender, disabilities or age. The most common
actions in our preschools to prevent discrimination address the issues of gender and ethnicity.
However, we wanted to extend the work to include religion and other beliefs, functional
variations, gender identity and sexual orientation, LGBT (lesbian, gay, bi and trans) and age.
The five participating preschools in this project were from different places in Europe, were a
mix of private and public preschools and had a different number of children aged 1-6. All
partners brought experiences in different areas to the table, which they could share with each
other. However, neither of the participating preschools had experiences of working with
fighting discrimination on all grounds, especially not concerning LGBT in which only the
Swedish partner had worked with to some extent. That is why we expected the project to have
a huge impact on all the participating preschools.
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1.1 The project
We strongly believe that we need to incorporate diversity in our work with the children. As we
wrote earlier, discrimination is a violation of law and human rights in all of our countries and
is a criminal act. According to our countries discrimination laws, the schools and preschools
are obliged to work preventive to cwork against discrimination. The main purposes of the
project are listed below:
-

-

We understand that the active promotion of equal rights and opportunities should
be our priority.
We want to improve the preschools' teaching methods and educational
environments to promote human rights and fight discrimination.
We want to contribute to a decrease of discrimination in our societies, by directing
our attention to small children, to how we teach and how they learn, to examine
our attitudes and our educational environments.
We know that when children grow up to understand, appreciate and diversity
around them, it builds a stronger community.
We want to equip our children with skills that will let them change the world.

Our project was a three year cooperation, which we considered necessary, since the physical
changes we implemented in our preschool facilities and teaching materials took time and hard
work. Before we created our best practices we were educated in the different grounds of
discrimination to get the knowledge and understanding for the topics we were about to work
with. We also had discussions during both local and transnational meetings. We exchanged
best practices within each of the grounds of discrimination, tested them in different cultural
contexts and then adapted and developed them to a European level. The results were
documented and compiled into this method guide.
This part of our publication contains a collection of the best practices on teaching, developed
within the context of project funded under Erasmus+ and its predecessor, the Lifelong
Learning
Program, in the field of school education.
The method guide promotes interesting and innovative ideas to help and inspire teachers,
parents and policymakers across Europe to develop their professional practice. It offers useful
resources for everyone who is interested in developing education and environments among
young children and helping the children to participate peacefully in society.
This work is divided into four periods. We worked on the areas during six months each and
changed our preschools in a manner so that they promote all individuals equal value
regardless of
-

Ethnicity and religion
Gender, gender identity and gender expressions
Sexual orientation and LGBT (Lesbian, Gay, Bisexual, Transgender)
Age and functional variations
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1.2 Criteria - Designing educational environments
During the implementation of the project the participating countries created criteria for how to
examine the educational environments. The criteria are a list of various components that all
together make the environment meaningful for the children, the staff and other people who
visit the preschools. The components are for example books, pictures for display, toys, official
documents, digital apps and language use.
Before we created the criteria we were educated in the different grounds of discrimination.
This to get a knowledge and an understanding for the topics we were about to work with. We
also had discussions about what kind of components we wanted to include in the criteria.
After period two we saw that we needed to add one component in the criteria, digital tools.
With the criteria as a starting point, every country made their own action plan. The action plan
is a helping document, made specific by each partner to make sure they make changes in their
own preschools educational environments.

1.3 Educational environments
In this project we see the educational environments as the third pedagogy. The educational
environments with various materials, pictures, books and toys are all important components in
the preschools. To create a meaningful environment it is important that the components are
carefully and well selected based on the grounds of discrimination, education and the staffs
knowledge.
The criteria in this project were the key document to help us improve the educational
environments in the preschools. It stimulates the children to be creative, learn more and
explore the surroundings.
1.4 Questionnaire – a summary
In this project we have made a questionnaire for all countries during our three year project.
This questionnaire was designed as a tool to measure attitudes and knowledge among staff
and parents. All countries have sent out the questionnaire three times; one in the beginning,
one in the middle and one in the end of this project.
In the implementation of the project, during our first project meeting, we had discussions and
reflections about what questions we should have and how we should formulate them. We also
talked about pros and cons of having questions with open answers and questions with only
yes- and no- answers. It was important for us to make sure the statistics of the questionnaire
was accurate and easy to measure. It was of great importance that we all agreed on what
questions we were to choose to be published in the questionnaire since all countries have
different backgrounds related to societies.
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After the first questionnaire we evaluated the questions and answers in order to make
improvements for the second questionnaire. We made the decision to take away and improve
some questions along the way. This means that the questions and answers are not the same in
all three questionnaires.
1.5 Best practice
Each country developed two best practices. These were tested and critically viewed by the
partners who then shared their opinion with the originators. After this the two best practices
were chosen and improved by all the teams together.
There are two best practices for each period:
Ethnicity and religion
-

Little Red Riding Hood – Gråtass Barnehage As, Ostfold, Norway.
Mandala – Campanella, Imola, Italy.

Gender, gender identity and gender expressions
-

Job’s memory – Campanella, Imola, Italy.
Job’s riddles – Zespół Szkół w Staninie – Przedszkole, Stanin, Poland.

Sexual orientation and LGBT (Lesbian, Gay, Bisexual, Transgender)
-

Family constellation – Gråtass Barnehage As, Ostfold, Norway.
Various types of families – Tallin Meelespea, Tallin, Estonia.

Age and functional variations
-

Paint with your toes – Bosgårdens Pedagogiska Enhet, Mölndal, Sweden.
People with disabilities – Tallin Meelespea, Tallin, Estonia.
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2. Expectations from heads of preschool
In the beginning of this project all the heads of the preschools participating wrote down their
expectations on how this project was going to change and affect their own preschools. This
was done in the fall of 2015.
2.1 Estonia
Kätlin Valge
Project coordinator
Tallinn Meelespea kindergarten, Tallinn, Estonia
Project Let the Children change the world - teaching and learning tolerance and values from
preschool on
Expectations:
First and foremost we concentrate on developing teachers and staff members’ knowledge and
skills in the area of this projects theme. Every year there will accure more children with
different backgrounds and it’s the matter of teachers competence to work with different
families. Through everyday work with children, teacher passes on knowledge and means of
tolerance. Through children those behavioural patterns and values will be transmitted to
parents.
Our main expectation is to have great cooperation between other partners, to exchange
knowledge and learn from each other’s best practice. By working together, we can assemble
and develop best methods against discrimination. Children are our future and people
surrounding them are the ones that shape them and have a great effect on their development.
Thus well-educated and competent grownups can make a difference.
2.2 Italy
Expectation of Italian Head teacher:
For a long time now, the Italian legislation has ruled the integration school system for
inclusion of student/pupils with special educational needs, regardless of the seriousness of
their disease of disability in every scholastic order. The early legislation in this field dates
back to 1972, when the special schools were closed; in 1994 also the last special classes were
closed and in 2002 the students with special educational needs had to attend regular schools
and regular classes up to the age of eighteen y.o. Thanks to the “long wave” of this process,
the attention for all the differences shown by many children (all of them, really) increased
more and more. So, not only for disable children, but also for everyone who deviates from
typical behavior for psychological, family, cultural, personal inclinations reason (art. 5 and
others of the UNO Convention of the Children’s Rights). Now, in Italy, like in other countries,
we talk about inclusive schools, that propose the advancement of the right to be considered
both “equal and different by the others”.
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The “inclusive school” tackles the exclusion processes, helps the children and the teachers to
respect each other and their identity and teaches to live with and take advantage of every type
of diversity for implementing learning processes and social activities. Our expectation is to
create a complete vision of inclusive school and implement it in our schools, with the
contribution of the different realities involved in the project. Furthermore, we’d like the
Campanella preschool to become a benchmark for all the time or all the preschools working in
the area and to participate the regional boards among schools bringing some innovative ideas
in this field.
2.3 Norway
Expectation of Norwegian Head teacher
We wish to look at the changes in the physical room, both inside and outside (the learning
environment). By this, we mean materials used, pictures, how the room is built up,
documentation etc. We want to see if these things affect the children and adults.
After working on the project, we will learn more about these things and it will be interesting
to see if the methods we use and the ways we educate have changed. We can look at the
values, knowledge, understanding, awareness and the children as people.
The roles of the adults have a great influence on the environment and on the children, as
individuals and as a group. Will more knowledge about discrimination change the role of the
adults in any way? Will it change the values we stand for, our attitude, methods and
educational view?
Will the relationship between the children change throughout the project? Social skills
between the children will be key in this regard.
Will the role of the parents change throughout the project? Will the parents become more
aware of their own roles and attitude with regards to discrimination?
Tolerance. Our respect for differences and our interests for the differences between people and
cultures. Does this change as we gather more knowledge about the topic of discrimination?
2.4 Poland
Expectation of Polish Head teacher:
The problem of intolerant attitude towards people of other religion, nation, culture, people
with special needs, older people and people with different sexual orientation is actual among
young people. Sometimes it leads to acts of vandalism. The opportunity to solve the problem
is tightly connected to education especially early education.
The project focuses on the problem of (in)tolerance. During the project students and teachers
will deal with one topic related to widely understanding tolerance.
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The aim is to develop our tolerance and empathy towards particular social groups by
participating in various drama and art-based activities, such as, role plays, games and
drawings.
Because our school has no experience in teaching tolerance towards those groups of people
we want to know effective teaching methods and tools by observing good practice of our
partners. We believe that thanks to it we will develop teachers’ potential and facilitate
students’ creativity.
We’d like also to fight and overcome the stereotype of complaining Polish nation. All of us
must understand that life is colourful and there is a great variety of ways to express yourself.
Everybody should respect other peoples’ choice and to know how to accept others opinions
and not to judge them.
We think that promoting parents understanding of an issue is important as well and it can help
create more open community and broaden its horizons. We want to help the students become
the adults of a multicultural inclusive society.
2.5 Sweden
Naomi Jonas
Head of Bosgårdens Preeschool
Project Let Children change the world
Expectations:
Our expectation is that we will develop cooperation between the involved countries in
Europe, where we will learn from each other and develop methods in fighting discrimination
in Europe together. Each country has its own experiences and knowledge in this area and it
will be exiting to learn from each other. Nowadays in Europe, it feels important to cooperate
about human rights and to create a common understanding of how to work with the topic in
our preschools.
During 2015 we have been working at Bosgårdens Preschool to be certified for LGBTQ
(Lesbian, gay, bisexual, transgender and queer) as part of implementing human rights. We
have learned so much just during this short period of time, and look forward to sharing our
new knowledge and learn from others in this field.
We are convinced that we will learn from the children. If we only give them the right tools
and conditions, the children will change the world.
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3. Criteria
3.1 Criteria 1: Religion and ethnicity
Define the challenge/the development area.
Materials/material (toys/games/puzzles/books/fairy tales)
-

Examine how various nationalities, religions and cultures are represented.

Indoors/outdoors
-

Examine what you are displaying on the walls, as to representation of nationalities and
religions, traditions during celebration or otherwise.

Language
-

Examine your use of language at work in documents etc.

Teachers’ competence
-

Examine how the educators speak with guardians, colleagues and children.

-

Examine how the cooperation with the guardians is in order to create the best learning
environment for the children (according to religious beliefs, traditions and
celebration).

Cultural expressions (songs, music instruments, dances, drama)
-

Examine the representation of nationalities in the cultura l expression.

Documentation
-

Examine if every change you make is documented.
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3.2 Criteria 2: Gender, gender identity and gender expressions
Define the challenge/the development area.
Materials/material (toys/games/puzzles/books/fairy tales)
-

Examine how various genders,
represented.

gender identities

and gender expressions are

Indoors/outdoors
-

Examine what you are displaying on the walls, as to representation of gender, gender
identity and gender expression.

Language
-

Examine your use of language at work in documents etc.

Teachers’ competence
-

Examine how the educators speak with guardians, colleagues and children.

-

Examine how the cooperation with the guardians is in order to create the best learning
environment for the children (Gender, gender identity and gender expression).

Cultural expressions (songs, dances, drama)
-

Examine the representation of gender, gender identity and gender expression. For
example use various words in songs, break stereotypes in drama and dance.

Documentation
-

Examine if every change you make is documented.
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3.3 Criteria 3: Sexual orientation and LGBT
Define the challenge/the development area.
Digital tools
-

Examine what you are displaying and offering digitally via apps, YouTube and
websites

Materials/material (toys/games/puzzles/books/fairy tales)
-

Examine how LGBT and sexual orientation is represented.

Indoors/outdoors
-

Examine what you are displaying on the walls, as to representation of LGBT and
sexual orientation.

Language
-

Examine your use of language at work in documents etc.

Teachers’ competence
-

Examine how the educators speak with guardians, colleagues and children.

-

Examine how the cooperation with the guardians is in order to create the best learning
environment for the children (LGBT and sexual orientation).

Cultural expressions (songs, dances, drama)
-

Examine the representation of gender, gender identity and gender expression. For
example use various words in songs, break stereotypes in drama and dance.

Documentation
-

Examine if every change you make is documented.
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3.4 Criteria 4: Age and functional variations
Define the challenge/the development area.
Digital tools
-

Examine what you are displaying and offering digitally via apps, YouTube and
websites

Materials/material (toys/games/puzzles/books/fairy tales)
-

Examine how age and disability is represented.

Indoors/outdoors
-

Examine what you are displaying on the walls, as to representation of age and
disability.

Language
-

Examine your use of language at work in documents etc.

Teacher’s competence
-

Examine how the educators speak with guardians, colleagues and children.

-

Examine how the cooperation with the guardians is in order to create the best learning
environment for the children (age and disability).

Cultural expressions (songs, dances, drama)
-

Examine the representation of age and disability. For example use various words in
songs, break stereotypes in drama and dance.

Documentation
-

Examine if every change you make is documented.
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4. Educational environments
4.1 Religion and ethnicity
Digital Tools
Videos on www.youtube.com
-

Apps that shows a variation of cultures and people

Materials
Materials for teachers to work with, and here are some examples of them:
-

Persona Dolls method

The Persona Dolls was introduced for the project by the Estonian delegation. Persona Dolls
are a creative, interactive tool used around the world in anti-bias work with children and
adults. The Persona Doll approach offers a practical and unthreatening way to ‘unlearn’
prejudice, challenge discrimination and develop psychosocial skills.
Persona Dolls are life-like 70cm tall cloth dolls, representing a wide range of boy and girl
children from diverse backgrounds with different abilities and disabilities, hand-made in a by
income-generation projects. The life stories and unique identities given to the Dolls develop
empathy, raise awareness, shift negative attitudes, provide support and skills to challenge
discrimination.
-

Add more dolls: Japanese, Indian, Eskimo with typical traditional dresses and regular
dressed.

-

Add musical instruments, from various cultures and countries from all over the world,
available to children.

-

Add various clothing such as dresses and headdresses.

-

Add toys and make it available to all of the children.

-

Display pictures of people from across the world.

-

Toys that represent different parts of the world. For example food.

Indoor/Outdoor
For documentation on the walls: teachers have added pictures with people with various
attributes and characteristics.
- A larger variation of nationalities examples for hair-dressing play corner at different
groups.
- The word “Welcome” in several languages along with the text ”All children all
languages”
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Language
-

Communication with parents with a translator if necessary.

Think about the approach and that everyone we meet is treated equally and
respectfully.
Teachers’ competence
- Reflect, organize, verify and provide documentation about all the experiences
connected to religion and ethnicity.
- To work with religion and ethnicity is a way to involve parents more.
- Create activities with and for the children to get to know various cultures.
Cultural expressions
-

Songs with several languages.

-

Add dances from various cultures.

- Children can make drawings. The children made a short story/roleplay together with
their parents by answering the questions; Who am I and who belongs to my family?
What is our nationality and what language do we speak to each other? What do we do
when we are all together?
Documentation
Here you can see a selection of the changed educational environments.
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4.2 Gender, gender identity and gender expressions
Digital tools
- Apps that show various attributes in gender/gender identity.
- Digital tool opens up to activities that all children regardless of gender are playing
with.
Materials
- Add materials from Super strong princesses and Gentle heroes to work with
children.
- Add books about gender and remove books with gender stereotypes.
- Design birthday posters and children could decide about colours.
- Use the same image and colour to identify boys and girls cabinets.
Indoor/Outdoor
- Display various pictures that represent activities that can be done in play-corners.
They are realistic pictures about real people and show that various genders can do
the same activity.
- Environments with mixed themes. With these visual materials children learn to
value various activities and professions through play-corners.
- Promote children to use all the materials, toys, activities that we have in our
groups regarding of children’s gender.
- Look through the indoor environment and how the documentation is displayed to
parents.
- Let the children develop their own maps with colours they like, instead of just
blue and pink. Chosen by children and teachers themselves (various) or in one
colour for all.
- Remove stereotypical bathroom sign on doors for boys/girls. Instead use gender
neutral pictures or nothing at all.
Language
-

Examine how the language is used in everyday activities and communication
between adults, teachers and children. Self-reflections about what kind of
values we reproduce with common expressions like boys don´t cry etc.

-

Reflect about our language to remove possible stereotypes.
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Teachers’ competence
-

Analyse and possibly change language use about gender. Also in the
documentation, in our writing for all preschool groups.

-

Reflect together about having a common knowledge and understanding for
words and concepts.

-

Make observations between the teachers approach and talk about it during the
group teachers meeting.

Cultural expressions
-

Use songs, fairy tales, role play and drama with various endings and main
characters with various gender, for example princess become strong princess or
rescue the prince etc.

-

Promote individual and collective expression by every type of arts.

- Using theatre screens to encourage children to take various roles and break the
steotypes through roleplays. If possible, make new learning materials (pictures)
through it (various occupations/jobs).
- Pictures that display work titles with various gender/gender identities.
- Pictures with children’s comments presented at the wall are a way to document
their understanding.
Documentation
Here you can see a selection of the changed educational environments.
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4.3 Sexual orientation and LGBT
Digital tools
-

Watch videos about the period topic, talk about it without problematizing.

Materials
- Look through board games to see if there is something to address in this
criteria. Some board games have human figures that can be used as family
constellation game.
- Game cards with various families.
Indoor/Outdoor
- Explain to children the meaning of the symbol of rainbow. Paintings of the
rainbow made an exhibition.
Language
- Change the names of role plays, for instead of calling the role play playing
mother, father, child, instead us the name family.
- Use various pronouns in songs and fairy tales.
- Not to problematize and be careful with language.
- Add one more pronoun, ze.
Teachers’ competence
-

Teachers think and reflect about how we use our languages.

-

Examine how we speak with guardians, colleagues and children.

-

Have a meeting for teachers. Reflect in workgroup about society and our own
believes. Teachers have had meetings to reflect, share thoughts and ideas on
how to make changes in the preschools and how to involve more people into
norm critical way of thinking. First and foremost comes the understanding, that
it is very personal and delicate subject. We talk about the matter when it rises.
Teachers are more aware about how to talk, when to talk and which materials
to use.

-

Reflect together about having a common knowledge and understanding for
words and concepts;

-

Make observations among the teachers approach and discuss it.
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Cultural expressions
-

Look for gender typical behaviour when playing dress up.

-

Engage children in various songs, dances and dramas and in various roles
(without stereotypes). Groups have large selection of costumes on their theatre
play centres. All children have access to all the costumes that are available.

Documentation
- Look through the pictures on the walls and add materials about various families
and removed materials with stereotypes.
Here you can see a selection of the changed educational environments.
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4.4 Age and functional variations
Digital tools
- Search for and watch videos about topic (“Winnie the witch”, “What happens when a
nursery and day care centre share the roof” etc.)
- Search for colouring pages for children regarding the topic.
Materials
- Examine how age and disability is represented in books, toys and fairy tales. Remove
or add books.
- Display pictures of people in different ages and with various functional variations.
- If possible make and add new various materials to groups and methodical room.
- Use Persona Dolls (training for all the pedagogical staff members and Free of Bullying
methods to talk about age and disabilities with children.
- Use a sensory box made from old shoe box and decorate it with the children.
- We use materials we have and now find more opportunities for “broken” toys.

Indoor/Outdoor
- Make sign language available in play environments.

- Ramps to all entrances to make it easier for everyone to enter.

Language
-

Use proper terms in a way that respect everyone and to give a good inclusion.

Teachers competence
-

Sign language is good for all children to help with communication, not only for
children with disabilities.

Cultural expresssions
-

Songs with sign language.

-

Examine the representation of age and disability in songs and drama we use in our
everyday life.
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-

Talk about real life situations through drama. Traffic light that makes sounds - blind
person can hear it but when should I interfere and help them? Giving first aid - is it
something I can change in a person or is it a physical special need?

Documentation
Here you can see a selection of the changed educational environments.
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5. Teachings/best practice
Below you find all of the best practices we have been working with and developed together.
5.1 Religion and ethnicity
Best activity about religion and ethnicity nr 1: “Little Red Riding Hood”

 Material
Artefacts from the fairy tale about little Red Riding Hood. Use a dark skinned doll as Red
Riding Hood. Drawing sheets and crayons.
 Purpose
To see if there are any reactions to the elements that has been exchanged in the story
and to see how they draw it after the fairy tale.
 Beginning
One adult is showing a mini theatre about little Red Riding Hood with a dark skinned girl.
 Main part
The children are watching the mini theatre and afterwards they are going to draw little Red
Riding Hood. This is to see if the children draw her as they normally know her, or as she was
presented in the mini theatre.
 Conclusion/Feedback
Most of the children drew little Red Riding Hood as they normally know her, with light skin
colour. A couple of children commented the dolls skin colour during the mini theatre, but
most children didn`t seem to notice the colour of the dolls skin.


Possible modifications of the activity
-

Make a play

-

Pictures of the fairy tale/mini theatre/play on the wall. Displaying various
nationalities on the characters.

-

Teachers, parents and other staff, play the fairy tale to the children. Using various
skin colours and ethnicity in the different roles.

-

Let the children play the story.

-

Use various languages when playing or telling the story.

-

Use different characters as Little Red Riding Hood, the dark skinned girl could be
exchanged with i.e. A Sami, an Indian, an Eskimo etc. Or the character could be a
boy.
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-

Take the story outdoor.

-

Children/teachers/parents can make a movie about the story.

-

The environment in the story could be exchanged. i.e. the cottage in the forest
could be exchanged to a, bungalow on the beach, a penthouse apartment in the big
city etc.

-

Use other stories or fairy tales the children know and do the same as described
above.
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Best activity about religion and ethnicity nr 2: “Mandala Friends”

 Material
Foods: bases of supply of our children's origin countries. Foods were submitted into the
separate containers of tables.
Classroom was organized so: tables, decanting tables, chairs, funnels, strainers, colander,
pans, spoon and a circular table with big white paper.
 Purpose
Let the children to have contact with materials from various cultures in a natural way.
 Beginning
In our Nursery we usually propose to small children handling, so teachers thought to use this
kind of activity to transmit instances about ethnicity and religion also to smaller children.
Children can touch, know, taste, smell, filter, drop, pour, serve, and pretend with different
kind of flour and rice, with couscous, legumes, pasta and cocoa power.
In every group seven children from 15 to 36 month old worked in this activity.
Experience's approach was free; children could choose the material to be tested. In the first,
children manipulated one material and subsequently they have approached to other tables and
used different kind of food: strainers, colander, pans and spoon.
Every single activity lasted about 30 minutes; in the end some children created real food,
mixed ingredients and copied foods of various cultures.
 Main part
By the same materials, the route of experience, knowledge, handling of typical foods was
propose to 26 children from 3 to 6 years old , divided in small group; each group was
compose of 3 children.
Children were very interested in MANDALA, so teacher to create a special project together
them and build a mandala pattern on a circular table.
At first children manipulated, knew and classified food and natural material, like small
children of Nursery school made before.
Then three children at a time chose to cover a sector with one kind of food; at the end
it result a multicoloured, multi-ethnic and scented mandala.
 Conclusion/Feedback
Thanks to this activity, children were able to gain experience of different consistency, smell,
typical flavour of various countries; every child could be found home's smell.
Children work was an opportunity of comparison and recognition of eating habits of various
ethnicities.
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Possible modifications of the activity
- Ask families to bring us their own seeds and spices to involve them into the activities
-

Make a lab with families where everyone does a little piece of mandala

-

Change the shape of the mandala, for example create a world’s map and put the seed
in the place where they belong, so everybody can learn something about others and
find out typical part of the world that are not represented (for example American
people) in our services

-

Try to do it outside

-

Work on the concept of mandala

-

Let the youngest try to smell and feel

-

Show pictures about people with various skin colours and cultures

-

Use various natural material and well, like shells, pine cones and timbers.
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5.2 Gender, gender identity and gender expressions
Best activity about gender, gender expression and gender identity. Nr 1: “Jobs, hobbies,
sports – memory”

 Material
12 couples of laminated cards size A5, in each couple there are pictures where one male and
one female make various jobs, sports and hobbies.


Purpose
- to promote discussion about gender, gender identity and gender expression in
children’s group by a game,
- to prevent stereotypes from childhood by this message “all the people can make all
the jobs, sports and hobbies” and reflect about our school environment by this
message “all the children can play with dolls, cars…”

 Beginning
One teacher proposes the activity to each children’s group composed of 4 children (4-5years
old), one teacher makes documentation.
 Main part
A teacher introduces a game: in each couple of cards there are two people (man and woman)
who a make job, sport or hobby like singer, dancer, football player… After, the teacher
replaces the cards on the table, turned upside down.
Children play it like a traditional memory, to discover each couple of cards.
 Conclusion/Feedback
This game is an instrument to improve discussion about gender, gender identity and
expression and to prevent stereotypes about this topic.
During and after the game children discussed a lot and they said that all (men and women) can
make jobs, hobbies and sports like they want, therefore in the school all children can play
with all toys and can be included in all kind of games.
Children like this activity very much: actually the memory is available for all in our school.


Possible modifications of the activity
- This activity was improved during the Meeting in Norway because it was the winner.
The original activity provided the memory with only jobs.
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Best activity about gender, gender expression and gender identity nr 2: Job riddles

 Material
Picture of representatives of various professions but with considering ”norm critic”,
eg. female pilot, female carpenter, female mechanic male manicurist, male hairdresser or
male kindergarten teacher.
 Purpose
To prevent stereotypes from childhood by this message “all the people can have jobs that they
want and like”.
 Beginning
Begin by introducing the different jobs they may choose when they grow up. Allow students
to identify jobs that they already know about. Ask students what jobs their family members
have (i.e. mum, dad, aunt, uncle, older siblings).
 Main part
Take prepared pictures of “norm critic” jobs and describe what a person does for living
but without showing it to children. Don’t use words “he”, “she” but begin with
“This person….”. Children have to guess what profession it is and after that show the children
a picture.
Example:
Teacher: This person fixes broken cars.
Child: mechanic
And teacher shows the picture of female mechanic.
 Conclusion
Because students cannot write, a teacher let them draw pictures to illustrate who they want to
be and what they want to do in the future. A teacher writes the name of a child on the
backside of a picture and organizes an exhibition for parents. Parents can guess which one is
their child’s “future job”.
 Feedback
Children guessed all described professions but they were really surprised seeing pictures.
At the beginning they laughed when a teacher showed them photos. Each time a teacher
explained to children that there is no female or male job. It turned out that one of children’s
mother is a police officer and one of fathers looks after a baby while the mother works.
At the end of riddles children didn’t laugh and weren’t surprised by pictures.
 Possible modifications of the activity:
To pictures of jobs you can add:
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- sports (male gymnast, female weightlifter…)
- local people, known for children
- both – female and male
- people with disabilities
- people at different ages
Children can work with groups that describe pictures to each other instead of a teacher.
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5.3 Sexual orientation and LGBT
Best activity about sexual orientation and identity. Nr 1:“Family constellations”



Materials
- Houses of various types
- Pictures various people printed/cut out in different sizes
- Velcro
 Purpose
To find out what the children thought about the word family, and to show that there are more
to family than just mom, dad, sisters etc.
 Beginning
A couple of months prior to this activity, we posted pictures of different family constellations,
people with different sexual orientation and identity. We created a neighbourhood with houses
we could fill with different people. Under the houses we put a diversity of people so the
children could put together families in each house. We put Velcro on the back of the people
so the children could pick, choose and do changes within the families.
 Main part
The children create a neighbourhood by placing people they think can be a family in a house.
The children explore with various types of family constellations on their own without
objections from the teacher. During the activity teachers and children reflects on who can live
together as a family.
 Conclusions and Feedback
We saw that some children just put in the people nearest their house. It looked random to us,
but it might not have been. Other children gave the assignment more thought and took their
time putting families together. There were lots of traditional families with mom, dad and
children. Afterwards they told us who lived in their house. Some chose masculine women
with short hair as their father. They also chose men with dresses as their mother.
We later talked about LGBTQ subjects such as a girl born in a boy’s body, men in “women
clothes” ladies in “men’s clothing”. And we discussed that we cannot judge the inside on the
outside. We cannot see what people feel like inside, when it comes to gender or gender
identity. Under the conversation with the children, they focused most of their thoughts based
on hair, colours and clothes.
Girl 5 years old: “Boys can also like pink”.
Girl 4 years old: “it’s a guy because he has short hair and glasses”.
We held up a picture of a child in a superman costume. The children disagreed but finally
they came to the conclusion that it had to be a girl because “she had long hair”.
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During our activity and conversations with the children, we reached our goal to have these
kinds of conversations to shed light and knowledge on an important subject. They showed
interest and understanding that we are all different and that we must accept diversity.


Possible modifications of the activity
- Add animals/pets
-

Clothes to dress up people

-

Add different rooms in the house

-

Place all the pictures of the people on a table, floor or tack them to the wall and let the
children explore them.

-

The teacher can make different family constellations ahead of the activity for the
children to explore.

-

With small changes

-

this activity can be used in the work with other discrimination grounds as well. You
can change/add people with various ages, disabilities, skin colour, clothing etc.
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Best activity about LGBT and sexual orientation nr 2: “Various types of families”



Materials
- Book about various family types
- 6 rainbow coloured papers
- Dice with rainbow colours (can be taken from other board game)
- Arrow on the wheel (can be taken from other board game)
- Nooleratas (ring, mille keskel keerleb nool – pool ringi on „jah“ ja pool ringi „ei“)
- Small pictures about various people (we used from another board game).

Purpose
Child can name relatives and family members (mother, father, stepmother/father,
grandfather/mother, uncle, aunt, brother, sister, son, daughter...). Child knows that family
types can be various. Child knows rainbow colours (blue, red, yellow, orange, purple, green).
Child knows how to count from 1 to 6.


Introduction
Teacher shows children a book about various types of families. Together they discuss what
kind of members each family seems to have by the looks. Each child talks about their own
family (who lives in their home).


Main part
Let´s make up our own game-family!


Rules of the game:
On the 6 various coloured papers are laid down pictures about various people
(for example: green: boys, blue: girls, red: older men, orange: younger women etc.). Children
roll the dice one-by-one and regarding the colour on the dice they pick one picture from the
same coloured paper. This way they make up their game-families. To make the game even
more fun, you can add the arrow on the wheel – each time child rolls a dice and gets to add a
family member, they need to spin the arrow to see if it stays in the ”Yes” or ”No”. If the arrow
is on the ”Yes”, you can keep the member, if ”No”, you must put it back. After collecting all
the people from the sheets, children compare their families and discuss about variations,
answer questions that might come up and discuss if it is possible to have such family types in
real life.


Possible modifications to the activity:
-

Colours can tell you what kind of family member it is. For example one colour is for
sibling, one colour is for grown up, one colour is for pets, one colour is for children,
one colour is free of choice. Remembering that person comes before colour!

-

Add disabled people.

-

Cards could be bigger and add various body sizes. Also have pictures of full sized
people instead of just their faces.
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-

Include people from different ages and body sizes.

Pictures about people can be used from another board game, make real life pictures,
download from the internet (common share), draw them yourself etc.
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5.4 Age and functional variations
Best activity about age and functional variations nr 1: “Paint with your toes”

 Material
Paper, colour, brushes, pictures or movies of artists painting with eg. feet or mouth.
 Purpose
The purpose is to bring in other people's perspective and sense of how it is to have
functional variations, and to understand that we are all different.
 Beginning
Show the children pictures or videos of artists painting with different body parts. Talk with
them about what they see in the picture, without problematizing the pictures.
 Main part
The children are offered to paint/create with bottle paint and brushes using their toes.
The activity can be done in many different environments and can be done both outside and
inside. During the creation, the children meet questions from the teachers about how
it is experienced.
Children's paintings are set for display on the walls in the corridor at the respective
preschool, along with pictures when the children are in the creation process.
 Conclusion and feedback
The children sat and watched the pictures that we showed them. There were only a few
reflections on how the colours felt on their feet and toes, and how it worked out painting with
the toes. There were no comments about how the people on the pictures looked, which we
thought was a great progress.
-”I can’t do this, my feet are to small”
The children in one group talked about painting with their toes a while after the activity had
happened. They were playing that they were animals at the time and said:
-”If we would paint now, we could do it with our toes, because now we are cats”.
After displaying the documentation in the hallway, we got a comment from one of the
parents:
-”I’m impressed and happy that you are working with this subject”.
 Possible modifications to the activity
-

The children can paint with more different body parts, example elbows, mouth or
knees.
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Best activity about age and disability nr 2: “People with special needs”

 Material
Figures from “Friends” series, handmade poster with the headline “New kid in our group”.
a) blindfolds (scarf or any kind of material that covers eyes)
b) jar for sentences; tablet/mobile/projector or any kind of screen to show video
 Purpose
Purpose of this activity is to understand that people are different and how it feels
to communicate if a person has a special need. To understand more about how people with
special needs cope with everyday situations - that they are not helpless, they just need some
helpful equipment and help if it is asked. That people with special needs also enjoy life and
experience similar things as everybody else.
 Beginning
For the introduction teacher uses small figures from “Friends” series for visual learning
materials about people with various disabilities. Children talk about each figure one by one what they saw and about their own experience.
Teacher presents 2 posters with the headline “New kid in our group”. Children imagine two
new children joining their group - one of them was blind and the other one deaf.
Both of them were given name and age after what children discussed how the new kinds in
their group would live through their first day. Children answer following questions:
-

What would it feel for deaf and blind person to be in our group?
What kind of difficulties would occur for them?
What can they do in the same way as everyone else?
How could we help them adapt in everyday activities?



Main part
Children work in two groups.
A. First group:
Children make a profile for the blind kid and describe this kid’s day in their group
(any challenges and difficulties that may occur).
Children have a task to play through the feeling of being blind.
1. Activity - Three kids use blindfolds and others help them walk around in obstacle
track without bumping into something. Then they change roles.
2. Activity - One child is blindfolded and stands inside the circle. His task is to guess
where the sound is coming from and who is talking (from the left, right, behind,
in front). Then they change roles.
After the activities children can draw blind kid as they would imagine him and teacher will
write children sayings on the poster for the parents to see.
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 Conclusion and feedback
After practical exercises some children changed their understandings. One child brought up
that even though she couldn´t see she could still hear and recognize her group members by
their voice. One child thought that it was very scary to move around in the group blindfolded
because she was scared to bump into something.
B. Second group:
Children will create profile for a deaf kid and describe this kid’s day in their group
(any challenges and difficulties that may occur).
1. Activity (miming) - Children use a jar to pull out everyday sentences they use that

are written on the paper. Signs would say: ”I would like to drink some water
please”; ”I fell and need a bandage”; ”I have got a flu, may I please have a tissue?”
2. Activity - Learning sign language. Teacher will show children sign language and
video about using it. Children repeat some of the words. Children learn how to say ”I
know a bit of sign language”.
After the activities children can draw deaf kid as they would imagine him and teacher will
write children sayings on the poster for the parents to see:
 Conclusion and feedback
Children thought that a deaf kid might be sad in their group activities because she couldn´t
hear what the teacher or other children would say. Children came up with ideas: explain her
something with hands, to draw or write her things on the paper or just to show her things.
Children changed their understandings about the deaf and blind people’s abilities to cope in
life. They understood that it is possible to express yourself without using words and move
around without seeing. Children came up with ideas how to help kids with special needs if
they would go to their group:
-

-



”They can still hug! And we can do so that, if they can´t hear, then we can show them
with our fingers what we are thinking. Or we can draw them a picture!” (About Liilia).
”If Liilia can´t hear then she will be sad. But she could still draw and do other things
as well. She only can´t hear when somebody would say that it is her turn.” (About
Liilia).
”You can discuss stuff with him and he is happy if you start the conversation.
And he will be happy if somebody would ask him to come and play with him.
He can still hear like everybody else can, you know.” (About Toomas).
”It´s great if somebody shows him what is a good game. Somebody could take his
hand and point it on to the game. Goodness gives us caring!” (About Toomas).

Possible modifications to the activity
- Children can guess the items that are placed in their hands, when they are blindfolded.
- Let the children improve the game.
- Can be done outside.
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6. Summation heads of preschool
At the end of the project every head of the preschool took a moment to reflect and summarize
the project.
6.1 Estonia
Summarize of the Erasmus+ project "Let the Children Change the World"
Tallinn Meelespea kindergarten has been part of a three-year international project "Let the
Children Change the World" with partners from Sweden, Norway, Poland, and Italy. This
project has given us a new perspective on how to think norm critically, overcome our own
personal fears and talk about subjects that we normally wouldn't. Teachers got a valuable
chance to travel and visit various kindergartens, learn about their structure, receive and give
best educational practice examples and make new connections. Thanks to transnational
project meetings, teachers had a chance to learn from various trainers and colleagues about
different project criteria. It has enriched teachers’ competence and knowledge about the
projects topics and how to address them to children and their parents. An activity called ”The
Privilege Walk" really made our teachers think critically about their personal understandings
about discrimination and its various forms. This project has an incredible effect and value to
the kids. Different subjects that we talked about during these 3 years have expanded their
point of view and also helped them develop. All these educational materials (pictures,
websites,
games,
activities,
books) and
knowledge we have found from
books/internet/partners best activities have changed children’s educational environment for
the better. Parents of the children in our kindergarten have been very cooperative regarding
the implementation of the project. They took part in „Our Family's Pet" and „My Family"
exhibitions, they helped us with renewing materials for teaching various professions, parents
brought pictures for our family walls and helped us make "Family Constellation" activity and
these are just a few examples. Within the workflow we understood that the fear and prejudice
we had was within ourselves — our parents are open-minded and trusting towards our
teachers' activities. We are very thankful and lucky to be part of this international project! We
received a lot of new knowledge and at the same time got the confidence that we also have
something to teach to others. We are more confident in being part of new projects in the
future and talk about inconvenient subjects. Working together makes learning fun, and for
that, Erasmus + is an amazing way!
Kristina Märks
Head of preschool at Tallinn Meelespea Kindergarten
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6.2 Italy
About our participation in the Erasmus+ KA2 project: “Lets the Children Change the
World”
It is not the first time our preschools have participated in a European partnership on some
issue concerning a modern approach towards early education, but this one has been very
important for us.
The treated theme (teaching and learning values from preschool on) is maybe the most
important (or, at least, one of the most important) for the European Countries future, for
continuing being a world point of reference about the human rights development.
The current one is not a good time for the European Countries: the need of “purity”, the fear
of diversity, the sense of being unsafe are increasing more and more, and we are running the
risk to loop back on ourselves, and to get intolerance a legitimate attitude.
Facing this scenario, we have to take into account the following strictly-interconnectedquestions:
- school-system cannot simply reproduce the current culture, but it has also to be the critic
conscience of the society where it works;
- maybe we have not many chances to change the mind of the adults, but we can avoid that
our children become the intolerant and close-mind adults of the future.
Working together with our partners, we learnt that intolerance is a very insidious attitude. It
also creeps into the thoughts of people in good faith, who are convinced that they are
available to others and do not have prejudices. We discovered that each of us can be more
respectful in some field (for example, towards disables people or people belonging to
different cultures or races) and less in others (for example, towards sexual orientation or
religious convictions). So, we learnt that respect is an holistic attitude that moves up from this
statement: “a person is more (and more important) than his/her features”, and the variety is
the basis of the civil (but also biological) enrichment of a society. Not least, intolerance
constitutes a serious obstacle to scientific development, which is based on doubt and
questioning the current truths: also for this reason, the school system cannot admit intolerance
and teaching respect is one of its main institutional goal.
We directly participated to the project with our preschool “Campanella”, attended by 160
children; actually, all our preschools (attended by about 950 children) indirectly participated
on it, thanks to many dissemination activities we organized for all our teachers and for the
opinion- leaders and policy-makers active in our community.
Thanks to the project and the reflection/work with all the partners, we changed our curriculum
on early education, experimented new activities, reorganized our school settings, achieved
new didactic/play materials, modified care-routines, enriched the daily communication with
the children and among the teachers, carried out several new best practices… and got aware
about how long is still the way for a true respectful attitude.
In addition, we experimented that treating these issues inside a European partnership has
made us more authoritative and convincing with parents that accepted some changes in our
education approach that they would not accept if the proposal had come only from us. Really,
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this outcome demonstrates that it is essential to belong to the great European family. And it
demonstrates as well that children can teach adults to be more respectful of the human rights
of all the people around the world.
Head of Imola’s Municipal Preschools
Daniele Chitti
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6.3 Norway
WHAT WE HAVE LEARNED
People are people all around the world, and children are children all around the world. We are
all members of our world and we have to create a better place for our future.
We hope and think that this project has given us some new thoughts about our own norms and
our way to meet other people in the daily life.
The children are the future and they are not judging people around them, they accept things as
the most natural thing in the world. We have gained more methods to use during our work
against discrimination, and to work with inclusion.
I also think that we have gained more knowledge and tools to meet the children in the
classroom. Some of the subjects we have been working with during the project, are difficult
for some of the teachers and parents. To be able to meet the children and their questions in the
daily life is important. We have to be able to cope with, that the world is changing around us.
The environment and our materials have also changed and are complemented with new ones.
It is important that every child can recognise themselves in the environment and with the toys
around them. Lastly we have learned a lot from our partners around Europe and we have a lot
of new fantastic friends, for life.
I asked the teachers and the parents the question:
What have we learned?
Here are some of the answers I got:


We have gained better knowledge about how the environment and the toys we are
offering to the kids are affecting them.



We have learned to adjust stories and activities to suit all kids and their background.



We can see on the walls that we are in this project.



We are better at documenting and displaying activities for everyone

The children agree more in to it with the whole body and their own minds, so here are some
practical stories from the daily life in kindergarten:



One of our staff got married during the summer. When he was back in the
kindergarten, the staff asked him “how was your wedding day and how was your
honey moon?” One boy 4 years old, stood up and asked the teacher: “Did you marry a
boy or a girl?”.



Everyone has ears said one boy, then another kid said ”do we all have ears?” This was
the start to one of our best practice stories.
Christina Andersson head of Gråtass Barnehage AS.
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6.4 Poland
Children are never born as discriminatory minds. They learn it from their environment that
surrounds them. But.....it is possible that they will not. First of all we consider our project as
the effective one.
Our school had no experience in teaching acceptance before so we wanted to get to know
effective teaching methods and tools.
We – educators notice some changes in our way of thinking and judging things we see around.
We – educators don't use a word “tolerance” we use a word “acceptance”. What is more we –
educators can honestly say that we understand what the acceptance is.
Our pupils have participated in plenty of activities such as role plays, games and drawings
connected to the discrimination and human rights. Our teachers have participated in many
valuable international workshops.
Those who had visited partner countries shared their knowledge with their colleagues in their
own institutions. And then...teachers had educational meetings with parents. Now we are
going to spread the idea that life is colourful among the youngest generation. We know how to
develop the empathy among our pupils. We hope that our pupils will become the aware adults
of a multicultural inclusive society.
Janusz Sobiech headteacher,
Complex of Schools in Stanin,
Poland
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6.5 Sweden
Erasmus + Let the Children change the world has been a three-year project, initiated by
Bosgårdens pedagogiska enhet in Mölndal. This project has been transnational with
preschools from Poland, Norway, Estonia, Italy, together with our unit. Together we have
worked to develop teachings in the preschools and changed the educational environments
based on the grounds of discrimination, human rights and equality.
In order to make the cooperation between all countries to work, we found it important that this
project has lasted for three years to really make a change and process in each area. Today we
can see that we have developed cooperation between countries during this time. We have had
societal images of similarities but also differences between the countries. By doing so, we
have also had a picture of the various conditions that exist for carrying out the project in each
country. We have got an understanding of how the various governing documents, laws and
prevailing policies in the countries we visited influenced preschools in their work. In general,
there has been willingness by the delegates to develop and really implement the project and its
purpose in each preschool and activity. There has also been a strong commitment to reaching
out to the public about the project through various forums and other events.
At the Bosgårdens pedagogiska enhet, the project has given us the knowledge to work more
focused on the grounds of discrimination. This project has also given us a deeper insight into
how we can work to prevent discrimination. The training for each period and the reflective
discussions during the project meetings has been incredibly rewarding and given us clear
methods of how we can use the new knowledge on a more concrete level in our own
preschool. Parents have been curious and asked questions that in return have strengthened
cooperation between preschool and home. The children have shown great commitment to the
teaching activities and the educational environments.
The project and its purpose have been of great importance during this time in Europe, with
prevailing circumstances such as refugees. We are convinced that we have planted seeds in
the children and created values for human rights and equality for the children to bring into the
future. We know that the children will change the world!

Naomi Jonas - head of preschool at Bosgårdens pedagogiska Enhet
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7. Cue
The project Let the Children Change the World has had a big impact on the children involved.
We see and hear that the children are more open minded towards people with various
conditions and needs. We can see that they have developed more social abilities by
communicating with children in other European countries by mail, letter and video. By the
teachings we have giving them an understanding that they are part of the world and the global
childhood and from this they have developed self-awareness.
Among colleagues and management this project has giving us new knowledge and
understanding towards the grounds of discrimination, human rights and equal values. This is
shown in our developed teachings, educational environments and our approach and language
use towards and with the children.
By working and communicating with the participating countries we have got an international
cooperation experience which has led to a professional growth.
In the beginning of the project we presented every countries school system and curriculum to
get an understanding as a starting point. From discussions and reflections on the transnational
project meetings we found that our backgrounds and presumptions in the participating
countries were quite different, and that we have different ways of approaching the criteria in
the project.
The project involved parents in every preschool to make an understanding towards the project
topics and the preschools’ work. The documentation of the teachings and the educational
environments has increased the knowledge on human rights, grounds of discrimination and
equal values. All participating preschools have made an impact and perspective which lead to
international networks and multinational dimension of education.
During the project the staff and the parents answered a questionnaire about attitudes towards
the criteria. The questionnaires have helped us see the results of our work with the project
over time. The answers show a great change of attitudes in all participating countries. All of
the participating countries have seen an improvement of the attitudes in both the staff
questionnaire and the parents’ questionnaire. For the questions and the result of the
questionnaire go to www.childrenchangetheworld.eu
This method guide has been one of the outcomes of this project. It will give benefits for other
preschools by having access to all the materials and the participating preschools experiences
and knowledge. It could change local education settings and changed the learning
environments in other preschools and schools. It may also increase and improve learning and
teaching methods by being available for all teachers and children.
Let the Children Change the world-project and this method guide gave us three years of hard
work and many new experiences together with all our participating countries. It has been a
life changing journey for many of us, both in our private life and in our worklife.
It has been an honour to work with all the delegates from Estonia, Italy, Norway and Poland.
Together we made this and together we take the next step in to the future with our children
and believe that the children will change the world, as long as we give them the possibility to
do so.
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